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Quote

‘ ‘ Words are not just words . . . it is through words that we build,
refine, and modify our knowledge. What makes vocabulary
valuable and important is not the words themselves so much as

the understandings they afford.

> The Challenge of Advanced Texts: The Interdependence of Reading and Learning M. J. Adams, 2009, p. 180
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WIDA ELD Standards

Standard 1 — Social & Instructional Language

> English language learners communicate for
Social and Instructional purposes within the
school setting.

Standard 2 — Language of Language Arts

> English language learners communicate information,
ideas, and concepts necessary for academic success
in the content area of Language Arts.

Standard 3 — Language of Mathematics

> English language learners communicate information,
ideas, and concepts necessary for academic success
in the content area of Mathematics.

WIDA, 2020 p. 9

Standard 4 — Language of Science

> English language learners communicate information,
ideas, and concepts necessary for academic success
in the content area of Science.

Standard 5 — Language of Social Studies

> English language learners communicate information,
ideas, and concepts necessary for academic success
in the content area of Social Studies.

Standard 1 Standard2 Standard3 Standard 4 Standard 5

Language for Language for Language for Language for Language for
Social and Language Arts Mathematics Science Social Studies
Instructional
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What Is Academic Language?

Academic language is

To have academic language means that

An example of academic language would be




What Is Academic Language?

‘ ‘ Academic language is the set of words, grammar, and organizational
strategies used to describe complex ideas, higher-order thinking
processes, and abstract concepts.

> Building Academic Language: Essential Practices for Content Classrooms J. Zwiers, 2008, p. 20




MP.6 Students attend to MP.6 Students attend to
precision. Describe solution precision. Develop and refine
strategies to mathematical mathematical communication
tasks using grade-level skills by using clear and
appropriate vocabulary. precise language in their

discussions with others and
in their own reasoning.

> Idaho Content Standards, Mathematics, 2022

MP.4 Students model with
mathematics. Experiment
with representing problem
situations in multiple ways,
including numbers and words
(mathematical language).




Dimensions of Language Use

Sociocultural
Context

Discourse

Sentence

Word/
Phrase

> WIDA, 2020, p. 32

Everyday language: Language for representing
ideas in nontechnical ways (general language)

Cross-disciplinary language: Academic language
used across content areas (e.g., analyze, evaluate)
(specific language)

Technical language: Specialized language
associated with a content area




4 Key Language Uses

> Reflect the most high-leverage
genre families across academic
content standards

> Are present across all grade levels
and disciplines

> WIDA, 2020, p. 26

NARRATE

ARGU‘IFORM

EXPLAIN




Distribution of Key Language Uses

WIDA ELD Standard Narrate | Inform | Explain | Argue @ : Vost prominent

Language for Social and 0 2 Prominent
Instructional Purposes

O 3. Present
Language for Language Arts

Language for Mathematics

Language for Science

Language for Social Studies




Distribution of Key Language Uses

WIDA ELD Standard Narrate Inform Explain Argue

1. Language for Social and
Instructional Purposes

2. Language for Language Arts

3. Language for Mathematics

4. Language for Science

5. Language for Social Studies

> WIDA, 2020, p. 290
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Distribution of Key Language Uses

WIDA ELD STANDARDS STATEMENTS conceptual framing of language and content integration

KEY LANGUAGE USES prominent language uses across disciplines

LANGUAGE EXPECTATIONS goals for content-driven language learning

PROFICIENCY LEVEL DESCRIPTORS a continuum of language development
across six levels

> WIDA, 2020, p. 365

Associated Language
Functions and Language
Features: ways students
might use language

to meet the purposes

of schooling




Modes of Communication

> Provide support for developing language

> Essential path for all students to make meaning Listening

N3 coMMUNICATION i

Speaking

> WIDA, 2020, p. 29




Today’s Focus

Integrate oral and written
English-language instruction
into content-area teaching
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Skilled Readers

What are some essential components of being a skilled reader?




Scarborough’s Reading Rope

Scarborough’s Reading Rope

LANGUAGE COMPREHENSION

BACKGROUND KNOWLEDGE €
(facts, concepts, etc.)

VOCABULARY

(breadth, precision, links, etc.)
LANGUAGE STRUCTURES
(syntax, semantics, etc.)
VERBAL REASONING
(inference, metaphor, etc.)

LITERACY KNOWLEDGE
(print concepts, genres, etc.)

SKILLED READING:
Fluent execution and
coordination of word
recognition and text
comprehension.

WORD RECOGNITION

PHONOLOGICAL AWARENESS
(syllables, phonemes, etc.)

DECODING (alphabetic principle,
spelling-sound correspondences)

SIGHT RECOGNITION
(of familiar words)

Scarborough, H. (2001 Connecting early language and literacy to later reading (dis)abilities: Evidence, theory and practice. In S. Newman & D. Dickinson (Eds.),
Handbook of Early Literacy Research. pp. 97-110. New York, Guilford Press. (used with permission of the author)

Scarborough, 2002, p. 98




Simple View of Reading (SVR)

Adequate WR
Adequate LC

Poor WR
Adequate LC

Adequate WR
Poor LC

Poor WR
Poor LC

> Gough & Tunmer, 1986

Word recognition (WR): Phonological
awareness, decoding and encoding skills

Language comprehension (LC): Skills
related to language comprehension




A Collection of the Best Available Evidence

> Baker et al., 2014, p. 6

EDUCATOR’S PRACTICE GUIDE WHAT WORKS CLEARINGHOUSE™

Teaching Academic Content and
Literacy to English Learners in
Elementary and Middle School

_' I es NAT(I%NSL CENTER ror
EDUCATION EVALUATION
NCEE 2014-4012 . aro REGIONAL ASSISTANCE

U.S. DEPARTMENT OF EDUCATION




4 Recommendations for Teaching Academic
Content and Literacy to English Learners

1. Teach a set of academic vocabulary words intensively across several days using
a variety of instructional activities

2. Integrate oral and written English-language instruction into content-area teaching
3. Provide regular, structured opportunities to develop written language skills

4. Provide small-group instructional intervention to students struggling in areas
of literacy and English-language development

> Baker et al., 2014, p. 6




Scarborough’s Reading Rope

The Many Strands that are Woven into Skilled Reading
(Scarborough 2001)

LANGUAGE COMPREHENSION

BACKGROUND KNOWLEDGE
(facts, concepts etc)

VOCABULARY
(breadth, precision, links etc)

LANGUAGE STRUCTURES
(syntax, semantics etc)

VERBAL REASONING
(reference, metaphor etc)

LITERACY KNOWLEDGE
(print concepts, genres etc)

SKILLED READING:

Fluent execution and
coordination of word
recognition and text
comprehension

WORD RECOGNITION

PHONOLOGICAL AWARENESS
(syllables, phonemes etc)

DECODING (alphabetic principle
spelling-sound correspondence)

SIGHT RECOGNITION =
(of familiary words)

Scarborough, 2002, p. 98




4 Recommendations for Teaching Academic
Content and Literacy to English Learners

1. Teach a set of academic vocabulary words intensively across several days using
a variety of instructional activities

2. Integrate oral and written English-language instruction into content-area teaching
3. Provide regular, structured opportunities to develop written language skills

4. Provide small-group instructional intervention to students struggling in areas
of literacy and English-language development

> Baker et al., 2014, p. 6




Steps to Implement Recommendation 2

eStrategically use instructional tools to anchor instruction and help students
make sense of content

i \
eExplicitly teach the content-specific academic vocabulary, as well as the

general vocabulary that supports it )

‘ \ N

H \

eProvide daily opportunities for students to talk about content in pairs
or small groups

eProvide writing opportunities to extend student learning and understanding
of the content material

> Baker et al., 2014, p. 6




“Social Process of Apprenticeship”

Please read “Social Process of Apprenticeship” and complete the response sheet.
>What resonated with you?
> What thoughts or questions do you have?

>>What initial implications does this have for your classroom?

> Heritage, Walqui, & Linquanti, 2015




Iceberg Theory

SURFACE
FEATURES
of L1

> Cummins, 2005

CoMMON UNDERLYING PROFICIENCY




Making Sense of Content
with Instructional Supports
What instructional tools or supports can

teachers use to anchor instruction and
help students make sense of content?
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Making Sense of Content with Instructional Supports

> Short videos

> Visuals

> Realia

>> Physical activity

> Models and figures

> Magazines and newspapers
> Manipulatives

> Photos, Illustrations,
diagrams, drawings

>> Podcasts
>> Broadcasts

)

> Charts

>> Graphic organizers

>> Tables

> Graphs

> Timelines

> Number lines

> Diagrams (labeled)

>> Story maps

> Structured note-taking

> Cornell notes

> T-charts

> Pairs, triads, or groups of four
> Whole group

> Cooperative learning structures
> Clock buddies

> Use of interactive websites
or software

> Use of first language
> Inside-outside circles
> Think, pair, share

> Four corners




Video: Connecting Classroom Instruction

> IES, 2021



https://www.bing.com/videos/search?q=IES+Oral+and+Written+Language+Integration+for+ELs&&view=detail&mid=794689CF5BF8F748CBA5794689CF5BF8F748CBA5&&FORM=VRDGAR&ru=%2Fvideos%2Fsearch%3Fq%3DIES%2BOral%2Band%2BWritten%2BLanguage%2BIntegration%2Bfor%2BELs%26qs%3Dn%26form%3DQBVRMH%26sp%3D-1%26pq%3Dies%2Boral%2Band%2Bwritten%2Blanguage%2Bintegration%2Bfor%2Bels%26sc%3D0-49%26sk%3D%26cvid%3D3910459EC91D4F6AA96CB86F06206852%26ghsh%3D0%26ghacc%3D0%26ghpl%3D
https://www.youtube.com/watch?v=0l92_G5zfiM
https://www.youtube.com/watch?v=0l92_G5zfiM
https://www.youtube.com/watch?v=0l92_G5zfiM

Academic Language Jigsaw

Article: “Using Sentence Frames to Develop Academic Vocabulary for English Learners”
(Bray & Roe, 2010)

Read the first paragraph as a group or individually, then:

> Number 1s: Read the sections “What is the concept that students need to understand?” and
“What are the vocabulary words that students need to know to understand the concept?”

> Number 2s: Read the section “What is the language function that students need to use to
think, talk, and write about the core concept?”

> Number 3s: Read the “Pause and Ponder” insert (on p. 32) and “Putting It All Together”




Academic Language Jigsaw

Article: “Using Sentence Frames to Develop Academic Vocabulary for English Learners”
(Bray & Roe, 2010)

>> Regroup, making sure you have one number 1, one number 2, and one number 3 in your group

>> Share your notes with your group

> Use the Academic Conversation Placemat (Zwiers, 2020) as you hold your academic conversations




Academic Conversation Placemat

Academic Conversation Placemat with Prompts

Conversation Skills Prompting Responding Conversation Skills Prompting Responding
Elaborate and Clarify Can you elaborate on .2 I'think it means that ... Support Ideas with Can you give an example from the text? For example .
What do you mean by .7 In other words ... Examples Can you show me where it says that? In the text is said that
Can you tell me more about _? I believe that (from this text, other What are some examples from other texts? One case showed that
What makes you think that? An analogy for this might be ... texts, the world, and life)
Can you clarify the part about ...? It is important because ... What is a real-world example? An example from my life is ...
Can you be more specific? It's similar to when ... What is an example from your life? For instance, ...
How s0? Are there any cases of that? According to
How/Why is that important? What is the evidence for that _? Anillustration of this could be
& B I'd love to hear more about Like what? ©On one occasion
How does that connectto _? Why do you say that? In this situation ..
| wonder if . How do you justify that? To demonstrate,
How sa? KEY question, What does that laok like? In fact,
Can vm{ unpack that for me? main idea, Such as? ) Indeed,
1 am a little confused about the part ... What would illustrate that? ..suchas ...
1 Why is that a good example? Have you ever .7
theme, topic yisthatag o v
Conversation Skills Prompting Responding Conversation Skills Prompting Responding
Paraphrase I'm not sure that was clear ... 50, you are saying that ... Build On and/or What do you think about the idea that _?( | would add that
I can't remember all that I said. Let me see if 1 understand you Challenge a Partner’s . .
Idea Can you add to this idea ...7 | want to expand on you point about ...
How can we relate what | said to the Am | right in hearing you say that ...?
poemmemmmemmeieeees topic/question? Do you agree? | want to follow up on your idea ...
T O — . ) B B | kot might be other points of view? (To challenge)
i ‘What do we know so far? Ina nutshell, you are arguing that - : -
/ \(\\ I What are other ideas? Then again, | think that __
----------------------- ! What is your take on what | said In other words...
v B B |, o atconnecttotheidea .7 | Anotherway o lookat ths could be
Idon't know. Did that make sense? What | am hearing is
I'am not sure if this is relevant, but . Yet | wonder also if _.
What are you hearing Essentially you think that
How can we bring this back to the If then
It ds like ing that ti f 2
sounds Tike you are saying tha question o What struck me about what you said it ...
Conversation Skills Prompting Responding
Synthesize Conversation What have we discussed so far? We can say that
Points
How should we synthesize what we The main theme/point seems to be

talked about?

=y /I:I

\ How can we bring this all together? As a result of this conversation, we think
O —)@% [ | whetean weagree upon? e e -
What main points can we share? How does this sound _.?
What was our original question? What if we ...7
What key idea can we take away? The evidence seems to suggest that ...

Academic Conversations: Classroom Talk That Fosters Critical Thinking and Content Understandings by Jeff Zwiers and Marie Crawford. Copyright 2011 Stenhouse Publishers.

Zwiers, 2020




Making Meaning Protocol

Excerpt from IES Guide

‘ ‘ Explicitly teach the content-specific academic vocabulary, as well as the
general vocabulary that supports it, during content-area instruction.




Reflections: Think, Write, Share

What information was new? What was a good reminder?
What implication does this information have for your classroom?
What is one thing you would like to try with your students?

How might you use this information when planning for a lesson?
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The content of this PowerPoint was developed under a grant from the Department of Education
through the Office of Program and Grantee Support Services (PGSS) within the Office of Elementary and
Secondary Education (OESE), by the Region 17 Comprehensive Center at Education Northwest under
Award #5283B190033. This contains resources that are provided for the reader’s convenience. These
materials may contain the views and recommendations of various subject matter experts as well as
hypertext links, contact addresses, and websites to information created and maintained by other public
and private organizations. The U.S. Department of Education does not control or guarantee the
accuracy, relevance, timeliness, or completeness of any outside information included in these materials.
The views expressed herein do not necessarily represent the positions or policies of the U.S.
Department of Education. No official endorsement by the U.S. Department of Education of any product,
commodity, service, enterprise, curriculum, or program of instruction mentioned in this document is

intended or should be inferred.
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